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ABSTRACT 

This study was to determine if training in teaching 
strategies would result in use of a wider variety of teaching 
strategies. In the first training method used, a videotaped model of 
the strategies was shown to the trainees, and its elements analyzed 
and discussed. The trainees attempted to reproduce the strategy in 
microteaching situations. In the second method, trainees were taught 

the process of creating or triggering teaching behaviors from the 

observational systems. They planned lessons where specific behavior 
could occur and tried out the plans in microteaching situations. 
Three groups of subjects were used: 1) a control group of 3 
traditionally prepared student teachers; 2) a didactic group of 2 
students; and 3) an eclectic group of 23 students. Tape recordings 
were used to measure the variety of strategies, and were analyzed 
according to Joyce's system for Analyzing the Oral Communications of 
Teachers. The mean score on variety of strategies exhibited by the 
control group. Training of teaching strategies. For student teachers 
in home economics, the didactic training method was equally as 
effective as the eclectic method in increasing the v?» ^ . v ... 

strategies exhibited. The study demonstrated that s k ci- aming 

in teaching strategies is effective. (Author/MBM) 
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SUMMARY 



The purpose of the study was to determine if training in teaching 
strategies would result in use of a wider variety of teaching strategies. 

Two methods of training were tested. The first was basically . 
didactic. A video taped model of the strategy was shown to the trainees . 
The elements of the strategy were analyzed and discussed. In micro- 
teaching situations the trainees attempted to reproduce the strategy. 
Trainees learned four teaching strategies : mi Joyce's Models of Teach- 
ing: Taba's inductive strategy, Bruner's concept attainment strategy, 

Suchman's inquiry strategy, and Ausubel's advance organizer strategy. 

The trainees also learned to use two classroom observational systems to 
analyze and discriminate teaching behaviors: Joyce's System for 

Analyzing the Oral Communications of Teachers and the Cooperative 
Educational Research Laboratory, Inc. Classification of Verbal Behavior. 



In the second training method, basically eclectic, no models were 
presented. Rather, the trainees were taught the process of creating or 
triggerin'* teaching behaviors from the observational systems. Trainees 
planned lessons where specific behaviors could occur and tried out the 
plans in micro teaching situations. 



The experiment consisted of three groups of subjects. The control 
or baseline group was student teachers in home economics who had only ^ 
the traditional preparation prior to student teaching (»=34). They did 
their student teaching fall quarter. The didactic group (N-27) was 
trained fall quarter and did their student teaching winter quarter. The 
eclectic group (N=23) was trained winter quarter and did their student 
teaching spring quarter. 



The variety of teaching strategies used by each subject while 
student teaching was measured by tape recordings. Four lessons were 
taped each week. The tapes were analyzed according to Joyce s System. 



The mean score on variety of strategies exhibited by the control 
group was 2.61, 4.44 by the group trained didactically, and 4.22 by the 
eclectically trained group. Training in teaching strategies was 
effective in increasing the available repertoire of strategies (p^0005). 
For student teachers in home economics the didactic training method was 
equally as effective as the eclectic method in increasing the variety of 
strategies exhibited. 



If one of the goals of teacher preparation programs is to produce 
teachers who can adopt teaching strategies appropriate for different 

educational objectives, for different kinds, of content , and for 

different kinds of learning , specific training in teaching strategies is 
effective. : ; .£ r 1 . v Ct :'''■■■■■ 
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INTRODUCTION 



The overall purpose of this study was to determine how to provide 
prospective teachers with a variety of available teaching strategies. 
Observational studies of the classroom, such as those by Aschner, 

Bellack, and Hudgins and Ahibrand, have indicated that teachers exhibit 
a very limited repertoire of teaching strategies.^ These studies 
support Flanders' rule of two-thirds which states that teachers do two- 
thirds of the talking in the classroom and two-thirds of that talk is 
structured and direct. 2 Also, Stevens found 80 percent of the class- 
room talk devoted to asking, answering and reacting to factual, memory- 
level questions. 2 

Different teaching strategies are differentially effective for 
certain kinds of learning. For example, Taba found that narrow question- 
ing by teachers controlled and limited the cognitive functioning of 
pupils and actually inhibited productive mental activity. 4 Wittrock 
found different strategies were needed for expository than for discovery 
learning. 5 

Different strategies are needed for different kinds of learners. 

The classic study by Heil, Powell and Feifer found different strategies 
effective with learners of varying characteristics .6 Not all learners 



iMo. J. Aschner, The analysis of verbal interaction in the classroom. In 
A. A. Bellack (ed.), Theory and research in teaching . Teachers College 
Press, 1963; A. A. Bellack, et al.. The language of the classroom . 

Teachers College Press, 1966; and B. B. Hudgins and W. P. Ahibrand, 

A study of classroom interaction and thinking . Central Midwestern 
Regional Education Laboratory , 1967 . 

2 N. A. Flanders, Teach"' 1 ' i r CLu fl ; ^upil attitudes, and achievement . 

Coop. Res. Monograph No. 12, Office of Education, U. S. Department of 
Health, Education and Welfare, 1965. 

3r. St evens , Tfos question as a measure of efficiency in instructi on?. A 
critical sf-udy of classrom practice , Teachers College? Columbia Univer- 
sity, CoRtrib^eions to Education Np. 48, 1912. ^ / 

4r. Taba, Teaching strategies for cognitive growth. In E.M. Bower &.W.J. 
Hollister i(eds„), Behavioral science frontiers in education , Wiley, 1967. 

5 M . C. Wittrock, The learning by discovery hypothesis. In L. Shulmen i 
Wf. Kies Tar (eds.) , Learning by discovery , Rand McNally, 1966. 

6l. M. Heil, M. Powell & I. Feifer, Characteristics of toacher behavior 
and competency related! to the achievement of different kinds of 
children im several elementary grades . Office of Testing and Research, 
Brooklyn College, 1960. 



